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INTRODUCTION

Developing grammatical competence remains a funda-
mental objective in foreign language teaching. While
communicative approaches emphasise interaction and flu-
ency, learners often experience difficulties when dealing
with complex grammatical structures in both spoken and
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Abstract. The development of students’ grammatical competence remains
a key objective in teaching English as a foreign language, particularly in
contexts where substantial structural differences emerge between Ukrainian
and English. Effectively overcoming cross-linguistic interference requires the
implementation of new cognitively-oriented methodological approaches.
The purpose of this article was to investigate the pedagogical potential of
translation exercises in raising metalinguistic awareness and developing the
grammatical competence of future philologists. To achieve this objective, a
quasi-experimental mixed-methods research design involving 24 (first- and
second-year) students at Khmelnytskyi National University was employed,
combining pre-test and post-test assessments with the analysis of reflective
journals. The instructional framework integrated elements of contrastive
analysis, collaborative translation, and back-translation within task-based
pedagogy. The specific characteristics of typical grammatical transformations
were analysed, focusing on voice shifts, word order transformations, nominal-
verbal restructuring, additions and omissions, and article-related structures.
It was established that the systematic use of targeted translation tasks leads to
a substantial improvement in learners’ linguistic accuracy, raising the average
test score from 55% to 81%. It was proven that translation-based activities
stimulate deep cognitive processing of material and activate the Noticing
Hypothesis in second language acquisition. A four-stage pedagogical model
for integrating translation exercises into practical grammar instruction was
developed and theoretically justified. It was found that the proposed tasks
effectively transform students’ intuitive inner translation into conscious
analytical language awareness. The research results can be directly utilised by
university lecturers and methodologists to modernise curricula for practical
English grammar

Keywords: translation-based instruction; grammatical transformations;
metalinguistic awareness; teaching methods; classroom research

written communication. These difficulties are particularly
evident when students attempt to express ideas accurately
in the target language. One of the main reasons for such
challenges lies in structural differences between the learn-
ers first language and the target language. Ukrainian and
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English differ significantly in their grammatical systems,
including word order, morphological structure, and the use
of grammatical categories such as tense, aspect, and articles.
As a result, learners frequently rely on direct transfer from
their native language, which maylead to grammatical errors.

In this context, translation can serve as an effective
pedagogical tool that enables learners to compare linguis-
tic systems and analyse structural differences between lan-
guages. Translation tasks require learners to consider not
only lexical meaning but also grammatical relationships
and syntactic patterns. Through this process, students
become more aware of the grammatical transformations
necessary to convey meaning accurately across languag-
es. Recent analyses of pedagogical and psycholinguistic
research in EFL contexts reveal that translation remains
a core research topic, particularly in relation to its role in
developing learner proficiency, grammatical awareness,
and analytical skills. Multiple studies further confirm a re-
newed scholarly interest in the use of translation in foreign
language pedagogy. In particular, C. Rossi et al. (2021) ar-
gued that translation is currently being “rehabilitated” as a
meaningful classroom practice within holistic and ecologi-
cal approaches to language learning.

From a historical perspective, the role of translation
in foreign language education has undergone substantial
reconsideration over the past decades. While traditional
Grammar-Translation pedagogy relied heavily on transla-
tion as a central instructional technique, communicative
approaches emerging in the late twentieth century large-
ly discouraged the use of learners’ first language (L1). A
broader theoretical reconsideration of translation in for-
eign language pedagogy has also taken place over the last
two decades. Once strongly associated with the Gram-
mar-Translation Method and therefore excluded from
communicative language teaching, translation is now
increasingly viewed as a legitimate pedagogical resource
that supports language awareness, mediation, and multi-
lingual competence. This theoretical shift has also led to
greater conceptual precision regarding the pedagogical
functions of translation. This reconceptualisation positions
translation as a means of fostering grammatical awareness,
metalinguistic reflection, and communicative competence
in EFL learners. This perspective is supported by N. Si-
fakis (2023), who argues that mere exposure to English dis-
course is insufficient for developing deep language aware-
ness. Instead, learners must be guided toward conscious
reflection through structured activities that foreground
their experience as language users and decision-makers.
S. Kordia (2020) examined the integration of English as a
Lingua Franca (ELF) awareness into task-based language
teaching. The study explored how communicative tasks
exposing learners to diverse English varieties could foster
language awareness, metalinguistic reflection, and intercul-
tural competence. The findings indicated that ELF-oriented
tasks encouragedlearners to critically evaluate language var-
iation, increased tolerance of linguistic diversity, and pro-
moted greater metalinguistic awareness while supporting

communicative competence. Y. Ping (2026) re-examined
the pedagogical role of translation in contemporary foreign
language education by reviewing its development from the
grammar-translation tradition to modern communicative
approaches. The study concluded that translation should
be regarded as a pedagogical resource rather than an out-
dated method, as carefully designed translation activities
contribute to grammatical accuracy, lexical development,
intercultural competence, and conscious reflection on
cross-linguistic similarities and differences. L. Asqueri-
no Egoscozabal & J.L. Estrada Chichén (2023) conducted
a systematic review of empirical studies on pedagogical
translation published during the preceding five years. The
review analysed research designs, educational contexts,
translation tasks, and reported learning outcomes. The
findings demonstrated that pedagogical translation con-
sistently enhanced vocabulary acquisition, grammatical
competence, metalinguistic awareness, intercultural com-
petence, and mediation skills. The review also highlighted
the need for more rigorous experimental research employ-
ing standardised assessment procedures. L. Orland-Bar-
ak & C. Fuchs (2023) investigated the effects of transla-
tion-based writing tasks on noticing and metalinguistic
awareness among Arabic-speaking pre-service teachers of
Hebrew as a second language. The study examined how
translation activities combined with guided reflection in-
fluenced learners’ awareness of linguistic structures during
the writing process. The findings showed that translation
facilitated deeper noticing of cross-linguistic differences,
strengthened metalinguistic awareness, improved revision
strategies, and enhanced the overall quality of second-lan-
guage writing. A. Belhadia (2024) examined practical ap-
proaches to integrating translation into English as a Foreign
Language (EFL) instruction by synthesising contemporary
theoretical and pedagogical evidence. The study proposed
a framework for selecting and implementing translation
tasks according to instructional objectives and learner pro-
ficiency. The findings suggested that translation activities
were most effective when integrated with communicative
language teaching, supporting the development of lexical,
grammatical, pragmatic, and intercultural competence
while encouraging conscious language awareness rather
than mechanical language transfer.

Furthermore, empirical findings by X. Huang (2022)
show that allowing learners to draw on their full linguis-
tic repertoire improves comprehension and facilitates lan-
guage acquisition. Within this paradigm, the traditional
“monolingual principle” is increasingly questioned, and
translation is reinterpreted not as interference but as a scaf-
folding mechanism supporting syntax acquisition. Recent
empirical work by M. Bader et al. (2026) further extends
this perspective by shifting attention from translation as
an individual written activity to a collaborative and so-
cially mediated process. Their study of young EFL learn-
ers found that translation tasks conducted in pairs or small
groups generated rich metalinguistic talk, as learners ne-
gotiated grammatical and lexical choices and justified their
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decisions to one another. This aligns with sociocognitive
frameworks in which interaction helps learners externalise
their reasoning and transform implicit knowledge into ex-
plicit linguistic competence.

Despite these advances, a significant research gap re-
mains in systematic studies focusing on Ukrainian EFL
learners, particularly in relation to specific grammatical
transformation exercises. Much of the existing literature
is based on Spanish-English or Chinese-English language
pairs, leaving the Slavic-English interface underexplored.
This gap highlights the need for further research into how
structured translation tasks can systematically highlight
cross-linguistic differences and support targeted grammat-
ical development. The purpose of this article was to exam-
ine the pedagogical potential of translation activities for
raising students’ awareness of grammatical transformations
in the EFL classroom and to propose a model for integrat-
ing translation tasks into grammar instruction.

MATERIALS AND METHODS

The present study employed a quasi-experimental
mixed-methods classroom-based research design aimed
at investigating the effectiveness of translation-based in-
struction in raising students’ awareness of grammatical
transformations in the EFL classroom. The empirical part
of the study was conducted during the second semester of
the 2025-2026 academic year at Khmelnytskyi National
University. The participants included 11 first- and 13 sec-
ond-year undergraduate students, aged 18-20, enrolled in
the educational programmes Secondary Education (Eng-
lish Language and Foreign Literature) and Philology (Ap-
plied Linguistics). All participants had previously com-
pleted foundational grammar courses and demonstrated
an upper-intermediate (B2) level of English proficiency
according to the Common European Framework of Ref-
erence for Languages (CEFR). The study was conducted
in compliance with international ethical standards for re-
search involving human participants. Written informed
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consent was obtained from all students prior to the ex-
periment, ensuring voluntary participation, anonymi-
ty, data confidentiality, and the right to withdraw at any
stage without pedagogical penalty, adhering to the Ethical
guidelines for educational research (British Educational
Research Association, 2024).

The intervention lasted six weeks and consisted of
twelve 80-minute instructional sessions integrated into
the regular EFL grammar course English Grammar for
Communication. During this period, translation-based
grammar activities were systematically incorporated into
classroom instruction. To ensure methodological rigor,
the study combined quantitative and qualitative data col-
lection procedures. The quantitative component involved a
pre-test/post-test design. At the beginning of the study, stu-
dents completed a diagnostic grammar awareness test con-
sisting of 20 tasks designed to assess their ability to iden-
tify and perform grammatical transformations between
English and Ukrainian. The test included sentence trans-
formation tasks, guided translation tasks, error correction
exercises, and back-translation items. The assessed gram-
matical categories included: word order transformations;
tense and aspect shifts; passive voice transformations; ar-
ticle use; nominalisation and verbalisation; additions and
omissions. The grammatical transformation categories as-
sessed in this study draw on the classification proposed by
L.V. Korunets (2003), who identifies transposition, gram-
matical replacement, addition, omission, and partitioning
as the principal types of transformation occurring in Eng-
lish-Ukrainian translation. Typical addition-omission pairs
used in the exercises included restoring obligatory English
function words absent from Ukrainian syntax and omitting
redundant elements when translating into the more synthet-
ic Ukrainian structure. The intervention was structurally or-
ganised. Prior to the performance evaluation, as illustrated
below in Figure 1, the participants completed a sequential
progression of pedagogically structured translation tasks
designed to activate distinct levels of syntactic processing:

(©

Contrastive Controlled Collaborative . .
. . . Back-translation Reflection
observation transformation translation
Analyze structural  Apply grammatical rules Work in pairs Translate the produced ~ Write down what you

differences and
linguistic shifts
between SL & TL.
Identify potential
grammar challenges.

to convert structures.
For example, change
Active sentences to the
Passive voice or change
the word order.

or small groups.
Discuss and justify
grammatical choices
collectively.

Ukrainian text back learned.
into English. Reflect on why certain
Compare with the original structures were used.
to detect subtle
grammatical shifts.

Figure 1. A sequence of translation tasks during the instructional phase

Source: developed by the authors

Following the intervention, students completed a
parallel post-test comparable in structure, difficulty, and

assessment criteria. The qualitative component included
classroom observation, students’ reflective journals, and
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short semi-structured feedback questionnaires. These in-
struments were used to explore learners’ metalinguistic
awareness, reasoning behind grammatical choices, and per-
ceived usefulness of translation tasks. The collected quan-
titative data were analysed through descriptive statistical
comparison of mean scores and percentage gains, while
qualitative responses were subjected to thematic analysis to
identify recurring patterns in students’ reflections.

RESULTS

The empirical findings of the study indicate that the sys-
tematic use of translation-based activities had a positive
effect on students’ grammatical awareness and accuracy
in EFL grammar use. The comparison of pre-test and
post-test results in Table 1 demonstrates a measurable
improvement in learners’ ability to recognise and apply
grammatical transformations.

Table 1. Students’ performance before and after the intervention

Assessed skill Pre-test (%) Post-test (%) Improvement
Word order transformations 58 83 +25
Passive-active shifts 54 81 +28
Tense and aspect transformations 61 84 +23
Article-related transformations 49 76 +26
Nominal-verbal restructuring 56 82 +25
Additions and omissions 52 79 +27
Average score 55 81 +25

Source: compiled by the authors

Asshownin Table 1, the average performance increased
from 55% to 81%, which suggests that translation-based in-
struction contributed substantially to the development of
grammatical competence. Particularly significant progress
was observed in passive-active shifts (+28%) and article-re-
lated transformations (+26%), which traditionally present
considerable difficulty for Ukrainian-speaking EFL learners
due to structural differences between English and Ukrain-
ian. This difficulty is illustrated by sentence pairs such as
“Did you see a motorcycle in his backyard? The motorcycle
has been reported stolen” Here, English obligatorily marks
both the first, indefinite mention (“a motorcycle”) and the
subsequent, definite reference (“the motorcycle”). In con-
trast, Ukrainian lacks a grammaticalised article system. It
renders the first mention without any marker - “bauns
MOTOLVKI Y ¥toro pBopi?” (Bachyv mototsykl u yoho
dvori?; Did you see the motorcycle in his yard?) - and sig-
nals the subsequent definite reference using the contextu-
ally driven demonstrative pronoun “ueit” (tsey; this): “Llei
MOTOLMKII IlepefyBae B po3uyky sk Bukpagenuit” (Tsei
mototsykl perebuvaie v rozshuku yak vykradenyi; This mo-
torcycle has been reported stolen and is listed as stolen). A
similar structural asymmetry occurs with the passive voice,
particularly when dealing with stative forms that do cor-
respond between languages: “You were pretty involved in
your book”, which required students to recognise that the
English stative passive construction does not translate di-
rectly into Ukrainian, but is instead rendered through a re-
flexive perfective verb - “Tu HeabUsIK 3aXONMBCS Ti€W0 KHI-
roro” (Ty neabiiak zakhopyvsia tiieiu knyhoiu). Rather than
a literal passive calque, the Ukrainian sentence restructures
the predicate entirely, shifting from a stative construction
to an active, reflexive one.

The category of additions and omissions demonstrated
a substantial increase of +27%. This category directly eval-
uated the students’ capacity to insert obligatory function
words in English (such as auxiliary verbs, formal subjects

» «

“it”, “there”, etc.) and omit redundant structures influenced
by Ukrainian synthetic syntax. The pre-test errors revealed
a negative transfer between L1 and L2, whereas the post-
test results showed that translation exercises successfully
trained students to manage asymmetric structures. This
asymmetry is well illustrated by pairs such as “There was
a notebook on the armchair” - “Ha xpicrni nexxas sammc-
HUK (Na krisli lezhav zapysnyk), where the structural di-
vergence between the two languages becomes explicitly ap-
parent. In the English sentence, the existential construction
requires the formal, non-referential subject “there” along-
side the past tense of the verb “to be’, creating an obliga-
tory analytical framework to introduce new information.
Conversely, Ukrainian, being a highly synthetic language
with flexible word order, functions without formal sub-
jects or empty fillers. Instead, it relies on inversion and the
semantic introduction of a descriptive verb like “nexas”
(lezhav) to naturalise the setting, shifting the actual sub-
ject to the end of the clause for rheme emphasis. The same
structural principle can be observed in interrogative con-
structions. In the sentence pair “Aren’t there any guards to
protect him?” — “HeByxe HeMae 0XOpOHIIiB, 5K 6 itoro 3a-
xuctwm?” (Nevzhe nemaie okhorontsiv, yaki b yoho zakh-
ystyly?), English again requires the formal subject there,
whereas Ukrainian expresses the same meaning without an
equivalent grammatical element.

A similarly notable improvement was recorded in word
order transformations, where studentsperformance rose
from 58% to 83% (improvement +25%). This increase may
be explained by the fact that translation tasks encouraged
learners to become more sensitive to the rigid syntactic
patterns of English, especially the fixed Subject-Verb-Ob-
ject order, in contrast to the relatively flexible word order
typical of Ukrainian. Through repeated comparison of
source and target sentence structures, students appear to
have developed a stronger awareness of how meaning and
emphasis are shaped by syntactic positioning in English.
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This flexibility was demonstrated in class through parallel
Ukrainian renderings of the same source sentence, “We
are here today to.., which can be naturally translated as
“Mu cporopHi 3ibpamucs, mo6..” (My sohodni zibralysia,
shchob...), “Cporonni mu 3i6panucs, mwo6..” (Sohodni my
zibralysia, shchob...), or “Mu 3i6panucs cporogi, mo6..”
(My zibralysia sohodni, shchob...), depending on which
element the speaker wishes to emphasise - a freedom of
positioning that English word order does not permit.

Substantial gains were also identified in tense and
aspect transformations, which improved from 61% to
84% (+23%). Although this category showed the small-
est numerical increase among the assessed skills, the re-
sults remain pedagogically significant. The relatively high
pre-test score suggests that learners possessed some prior
knowledge of English tense forms; however, the post-test
results indicate that translation-based practice helped
refine their understanding of more complex aspectual
distinctions, such as the contrast between simple, con-
tinuous, and perfect forms. This is especially important
for Ukrainian-speaking learners, whose native language
expresses temporal relations differently and often lacks
direct grammatical equivalents for certain English aspect
forms, as in “I've been to Thailand three times now”, where
the English Present Perfect’s experiential aspect has no
formal Ukrainian counterpart and must instead be con-
veyed through a past-tense imperfective verb reinforced
by lexical markers: “S Bxe Tpuui 6ysas y Tainmanpni” (Ya
vzhe trychi buvav u Tailandi).

In addition, nominal-verbal restructuring demon-
strated a marked improvement from 56% to 82% (+25%).
This finding suggests that students became more proficient
in transforming noun-based constructions into verb-based
ones, and vice versa, depending on the grammatical and sty-
listic requirements of the target language. Such restructur-
ing is essential in translation, as English often favors more
nominalised and static sentence patterns, whereas Ukrain-
ian naturally leans toward verbal structures. The progress
in this area indicates that learners were increasingly able
to move beyond literal translation and make more natural,
target-language-oriented grammatical choices. This was
practiced through sentences involving nominalisation,
such as “Hes a quick decision-maker”, which naturally
becomes “Bin mBuako npuiimae pimenss” (Vin shvydko
pryimaie rishennia), replacing a nominal predicate with a
verbal one. Or “It’s more of an environmental thing”, which
permits two equally natural Ukrainian renderings - a
nominal one, “Ile paguie nuranus exkonorii” (Tse radshe
pytannia ekolohii) and a verbal one, “Ile paure mos’s3aHo
3 exonoriero” (Tse radshe poviazano z ekolohiieiu), requir-
ing students to weigh competing target-language options
rather than apply a single mechanical rule.

To explore the qualitative aspects of students’ learning,
their written responses and reflections in semi-structured
questionnaires and reflective journals were analysed by
identifying recurring themes. This analysis revealed three
primary themes: cognitive noticing and mapping; error

Scientific Bulletin of Mukachevo State University
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decoupling; collaborative validation. In relation to the
semi-structured questionnaires, 87.5% of the participants
(21 students) explicitly stated that the back-translation
technique was the most effective instrument for revealing
hidden grammar gaps. Students noted that translating from
English to Ukrainian and then back to English forced them
to objectively evaluate whether their grammar structures
matched the exact target language criteria.

Classroom observation further revealed that stu-
dents gradually moved from literal translation strategies
toward more conscious structural reformulation. An im-
portant finding concerned the development of metalin-
guistic awareness. Students’ reflective journals frequently
included comments which were structurally categorised
during thematic analysis: “Translation helped me under-
stand why English needs another structure, especially
when dealing with words that don’t exist in Ukrainian,
such as articles”, (Theme 1: Cognitive noticing) “I started
noticing grammar patterns instead of translating word by
word, and the back-translation exercises showed me ex-
actly where my structural choices failed”. (Theme 2: Error
decoupling). “Working with my partner helped me notice
grammatical differences that I had completely missed
on my own. Explaining our choices made us think more
carefully about which structure sounded more natural”
(Theme 3: Collaborative validation)

The thematic analysis confirmed that back-trans-
lation served as an error-correcting mirror, rendering
abstract grammatical concepts tangible. Consequently,
these findings indicated that translation tasks fostered
not only mechanical accuracy but also deeper cognitive
processing. The analysis conducted in this study demon-
strated that translation activities can contribute signifi-
cantly to developing learners’ awareness of grammatical
transformations. To address this need, the proposed ped-
agogical model integrated structured translation exercis-
es with reflective linguistic analysis. Before exploring the
discussion parameters, the final multi-stage framework
developed from this intervention is illustrated below in
Figure 2. The model was designed around four interre-
lated stages: contrastive analysis; collaborative translation
tasks; transformational exercises; metalinguistic reflec-
tion. At the initial stage, students engaged in contrastive
analysis by translating selected sentences and identifying
syntactic, morphological, and semantic shifts. The col-
laborative translation phase encouraged peer interac-
tion, where learners negotiated the meaning, discussed
alternative renderings, and justified grammatical choices.
The third stage focused on transformational exercises,
where learners applied specific grammatical transforma-
tions, such as active-passive shifts, direct-indirect speech
changes, and nominal-verbal restructuring. Finally, the
metalinguistic reflection prompted students to examine
the grammar principles underlying these transforma-
tions. By combining practice, collaboration, and reflec-
tion, the suggested model promoted the internalisation of
complex grammatical phenomena.

. Series “Pedagogy and Psychology”, Vol. 12, No. 2
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A PEDAGOGICAL MODEL FOR RAISING GRAMMATICAL AWARENESS THROUGH TRANSLATION

CLASSROOM ACTIVITIES

2. COLLABORATIVE

,-»> 1. CONTRASTIVE ANALYSIS —>

__, 3. TRANSFORMATIONAL __, 4. METALINGUISTIC

¢ Identify change in parts of speech

STEP 1: TRANSLATE

STEP 2: DISCUSS DI- STEP 3: CREATE NEW

. TRANSLATION TASKS EXERCISES REFLECTION
/ e Students translate sentences, then * Group translation projects o Apply transformations o After translation, i
E compare L1 and L2 structures o Discuss alternatives systematically, e.g., active students write a short !
' * Encourage justification of > passive, direct < analysis of grammatical
; v EXAMPLE EXERCISE grammatical choices indirect speech differences observed ;
! (In an Emergency): ‘
| |Eogiish: | Ukrainian: INTEGRATION INTO GRAMMAR INSTRUCTION |
) A: "Is the patient | A: "[Tanientkay i
i conscious?" cBigomocrti?" o Pair grammar topics with translation exercises :
B: "Yes, she’s B: "Tak, BOHA ;
| e o EXAMPLE: TEACHING CONDITIONAL SENTENCES: A
i (Adjective) (Verb) C=> S i
E ED —_ —>

and discuss why. FROM ENGLISH —» DIFFERENCES IN SENTENCES APPLYING
UKRAINIAN CONDITIONAL TRANSFORMATIONS
\ CONSTRUCTIONS

Sssssemror e e o R e > IMPROVED EFL GRAMMATICAL COMPETENCE AND META-COGNITION

Figure 2. A pedagogical model for raising grammatical awareness through translation in the EFL classroom

Source: developed by the authors

DISCUSSION

The empirical findings obtained in this study indicate that
integrating pedagogical translation into the communica-
tive EFL classroom yields a positive effect on structural
accuracy and metalinguistic processing. In order to con-
textualise these findings within the global landscape of
contemporary language pedagogy, it is necessary to con-
trast current results with recent empirical literature pub-
lished within the last five years. This comparison allowed
to establish the validity of current methodological choice
and identify the contributions of intervention targeting
Ukrainian-speaking learners.

The overall gain in accuracy observed in this study
(from 55% to 81%) is in line with the findings of H. Soleim-
ani & H. Heidarikia (2017). In their quasi-experimental
study, an experimental group that used translation as a
noticing strategy showed a statistically significant improve-
ment in handling complex grammatical structures, while
a control group without this treatment did not improve to
the same extent. Their design did not treat translation as
the final goal, but as a way of exposing gaps in learners’
interlanguage. This aligns with Schmidt’s Noticing Hypoth-
esis (Leow, 2019), which this study also used to explain how
translation helped students move from intuitive transfer to-
ward conscious grammatical choice.

Back-translation was students’ preferred diagnostic
tool in this study: 87.5% of participants named it the most
effective way to reveal hidden grammar gaps. This find-
ing parallels D. Wang & D. Wang (2026) four-stage Chi-
nese-English translation task, where comparing one’s own
output against a model translation proved decisive for re-
vision quality. Authors found that when learners “accept-
ed with a reason” the differences between their output and
the model, their revisions improved much more often than

when they simply noticed a difference without explaining
it. This pattern is very close to the current thematic find-
ings. Students’ journal entries described back-translation
as a way to understand why their structural choices failed,
not just that they were wrong. This matches researchers’
“reasoned acceptance” pattern, which they identify as the
stronger predictor of improvement.

This convergence points to a deeper explanation for
why reasoning through a grammatical choice, rather than
simply spotting it, drives learning. As O. Kapranov (2023)
argues, metalinguistic awareness is a key cognitive resource
in language learning: it allows learners to reflect on, ana-
lyse, and manipulate linguistic structures rather than pro-
cess language implicitly. Seen in this light, “reasoned ac-
ceptance” is not just a more effective revision strategy. It is a
visible sign of metalinguistic awareness in action, as learn-
ers consciously articulate why one structure is preferable
to another. Together, these findings suggest that the value
of back-translation lies less in the act of comparison itself,
and more in the explanatory reasoning it provokes. This is a
useful detail to build into future versions of the pedagogical
model proposed here.

The gains in language awareness found in thematic
analysis are further supported by E.T. Murtisari (2020)
action research. In her study, translation was integrated
into isolated grammar teaching for tertiary EFL learners
working on the simple past-present perfect distinction.
Author found that translation exercises helped students
recognise L1-L2 differences, understand the semantic nu-
ances of specific grammatical forms, and see grammar as
a tool for meaning-making rather than a set of mechanical
rules. These outcomes closely echo current study’s partic-
ipants’ reflections on why English requires structures that
Ukrainian does not encode, such as articles. These findings
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also align with earlier evidence from E. Calis & K. Dikili-
tas (2012), who found that even elementary-level Turkish
EFL learners rated translation-based grammar practice
highly for helping them notice structural patterns and
compare their first language with English. That translation
supports grammatical noticing even for beginners, and
not only for the B2-level learners studied here, suggests its
pedagogical value may hold across a wide range of profi-
ciency levels, though the nature of what gets noticed like-
ly differs with learner sophistication. E.T. Murtisari also
found that translation exercises “allowed deeper learning”
of specific grammatical items than presentation-and-prac-
tice instruction alone. This offers a plausible explanation
for why participants showed particularly strong gains in
article-related transformations and passive-active shifts.
These are exactly the categories where surface-level rule
instruction is not enough on its own, and where the com-
parative, meaning-focused nature of translation seems to
add the most value.

Notably, these positive learner responses to trans-
lation-based grammar work are not limited to universi-
ty-level or Ukrainian-speaking learners. P. Scheffler (2013)
found that Polish secondary school students rated a gram-
mar-translation task targeting tense and aspect contrasts as
equally useful and engaging as a comparable communica-
tive consciousness-raising activity, with no statistically sig-
nificant difference between the two. Author’s participants
described the exercise as helping them see “how English
people think” - a formulation that closely resembles this
study’s participants’ reflections on why English requires
structures that Ukrainian does not encode. Taken togeth-
er with the present findings, this suggests that transla-
tion-based grammar tasks can be perceived as motivating
and worthwhile across different educational levels and lan-
guage pairs, provided the L1-L2 contrasts they highlight
are genuinely difficult for learners.

Positioned within this broader empirical picture, cur-
rent findings ultimately support a wider theoretical shift in
how translation is understood in language pedagogy, led
by G. Cook (2010) and L. Pintado Gutiérrez (2018). They
argue that translation works as a structured instructional
tool, not as a leftover practice from the grammar-transla-
tion method. Current findings support this view empirical-
ly for the still underexplored Ukrainian-English language
pair, extending a body of evidence previously grounded
mainly in Spanish-English, Chinese-English, and Pol-
ish-English contexts.

CONCLUSIONS

This study was designed to examine the pedagogical po-
tential of translation activities for raising grammatical
awareness in the EFL classroom and to propose a model for
integrating such activities into practical grammar instruc-
tion. Both aims were achieved. The six-week intervention
produced a substantial increase in learners’ grammatical
accuracy, from an average of 55% to 81%, with the larg-
est gains observed in passive-active shifts, additions and

Zembytska & Goroshko

omissions, and article-related transformations, precise-
ly the categories where structural asymmetry between
Ukrainian and English is greatest, and where surface-level
rule instruction alone is least effective. Qualitative evidence
from students’ reflective journals and questionnaires con-
verged with these quantitative results: back-translation, in
particular, emerged as the technique students found most
valuable for uncovering hidden gaps in their interlanguage,
consistent with the broader pattern identified in compara-
ble studies that reasoned engagement with L1-L2 contrasts,
rather than passive exposure, drives grammatical noticing
and its uptake into revised production.

Building on these findings, the study makes two main
contributions. First, it offers empirical evidence (still
comparatively rare) that structured, task-based transla-
tion can measurably improve grammatical competence
specifically within the underexplored Ukrainian-English
language pair, extending a body of research previously
concentrated on Spanish-English, Chinese-English, and
Polish-English contexts. Second, it proposes and empir-
ically tests a four-stage pedagogical model - contrastive
analysis, collaborative translation, transformational exer-
cises, and metalinguistic reflection - that turns the the-
oretical case for pedagogical translation into a concrete,
replicable classroom sequence. The model may be inte-
grated into university-level EFL grammar courses, par-
ticularly in contexts where learners’ first language differs
substantially from English in syntax and morphology, and
it requires no specialised technology or resources beyond
what is already available in a standard grammar course.
Several limitations should nonetheless be acknowledged.
The sample size (n=24) was relatively small and drawn
from a single institution, and the absence of a control
group means the observed gains cannot be fully isolated
from other factors, such as general course progression or
increased exposure to English over the six-week period.
The reliance on self-reported reflective data also means
that students’ accounts of their own learning process,
while valuable, cannot be independently verified. Fur-
thermore, findings on delayed noticing suggests, the post-
test was administered immediately after the intervention,
so the durability of these gains beyond the six-week pe-
riod remains untested. Future research should employ
larger randomised samples, delayed post-testing, and
multi-institutional designs to validate the findings and
examine the effectiveness of technology-assisted transla-
tion, including machine translation and back-translation,
in grammar instruction.
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Raising grammatical awareness through translation...
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Po3BuUTOK rpamaTn4yHOi ycBiAOMNEHOCTI 3acob6aMu nepeknany
B HaBYaHHI aHMMiNCbKOi MOBM AIK iHO3eMHOI

AHoTauif. PO3BMTOK rpaMaTM4YHOI KOMIETEHINl CTYHEHTIB 3a/JMIIAE€TbCA KIIOYOBMM 3aBJaHHAM Y BMK/IaJlaHHI
aHIVIICbKOI SIK iHO3eMHOI MOBM, 0OCOO/IMBO B yMOBaX 3HAYHUX CTPYKTYPHUX PO3ODKHOCTeNl MDK YKpaiHCHKOIO Ta
aHriricpkoro MoBaMu. EdekTuBHe nogonanHsa MbKMOBHOI iHTepdepeHii noTpe6ye BIpOBaI>)KeHHA HOBUX KOTHITMBHO
Opi€EHTOBAaHMX METOAVYHUX IiaxXopiB. MeTow mjiel crarTi Oyn10 JOCHiKEHHA IIeJaroriYHoro MOTeHLialy BIIpaB Ha
IepeK/Iajl y KOHTeKCTi MiIBYUIeHHA PiBHA MeTa/liHIBiCTMYHOI 00i3HAHOCTI Ta PO3BUTKY IpaMaTUYHOI KOMIIeTeHIii
ManiOyTHix ¢inonori. [Insg mocATHeHHA MeTu OyIO 3aCTOCOBAaHO KBasieKCIepVMEHTA/IbHUI 3MillaHWII MeTOZ
TOCTi/KEeHHA 3a Yy4acTIo 24 CTY[eHTiB (IIepLIoro ta fpyroro Kypcis) XMelTbHUIIBKOIO HAalliOHAIbHOTO YHIBEpCUTETY,
AKUII NIOENHYBAB JO- Ta MiC/AeKCIIepMMeHTalIbHe TeCTYBaHHA 3 aHa/li30M pedieKCUBHUX LIOfeHHMKIB. HaB4yanbHa
MOJie/Ib IHTErpyBajia €JleMEeHTM KOHTPACTMBHOIO aHajli3y, KOJIEKTMBHOIO Ta 3BOPOTHOIO IIEpEKIafy B MeXKax
3aBaHHeBOI negaroriku. [TpoananisoBaHo 0cOONMMBOCTI TUIIOBYX I'PaMaTYHUX TpaHCc(OpMallili Ha piBHi 3MiHM cTaHiB
TiecnoBa, IOPAAKY CITiB, HOMiHa/IbHO-i€CTIBHOI peCTPyKTypu3alii, JojlaBaHHA/ONYIeHHA e/IeMEHTIB Ta BXXJMBaHHA
apTUK/IEBUX CTPYKTYp. BcTaHOBNEHO, IO CMCTEMAaTUYHEe BUKOPUCTAaHHA IIiIbOBMUX IepeKTafallbKUX 3aBIaHb CIIPUAE
CYTTEBOMY ITOKpPAIIEHHIO IIOKa3HMKIB TOYHOCTi MOBJICHHA CTY[EHTIB, NiBUIIMBIIN CepefHill 6an TecTyBaHHA 3 55 %
1o 81 %. [JoBezieHo, 110 BIIpaBM Ha OCHOBI IepeK/Ialy CTUMYIIOITH ITIMOOKe KOTHITYBHE OIPAI[IOBAHHA MaTepiary Ta
aKTUBI3yIOTb rilloTe3y IIOMiYaHHA B 3aCBOEHHI pyroi MoB. Po3po6y1eHO Ta TeOpeTMYHO OOIPYHTOBAHO YOTUPUETAIIHY
IleflaroriyHy MofieNb iHTerpanii nepeKx/iIafflalibKuX BIPaB y IpoljeC HaBYaHH:A IIPAKTUYHOI IpaMaTUKY. 3’ ACOBAHO, 1[0
3aIIpONIOHOBAHI 3aBIaHHA ePeKTVBHO TPaHCHOPMYIOTh iHTYITMBHE BHYTpILIHE IIepeKIajaHHs CTYHAEHTIB Ha CBifloMy
aHAJITUYHY MOBHY 00i3HaHicTb. Pe3y/bTaTyl JOCIKeHHA MOXYTb OyTU 6e3I0cepeHbO BUKOPUCTaHI BUK/IajladaMiu
BUINVX HaBYA/JIbHMUX 3aK/Ia/liB Ta METORVICTAMU MJIA MOJepHi3alil HaBYa/IbHMX NPOTpPaM 3 NMPaKTUYHOI IPaMaTUKU
AHI/TiICBKOI MOBU

KniouoBi cnoBa: IemaroriuHmii Ilepekiafi; IpaMaTW4Hi TpaHcopmarlii; MeTayniHrBicTMYHa CBifoMicTh; MeTomMKa
HaBYaHHSA; AYJUTOPHE NOCi/IKEHHA
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